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Abstract
This study aimed to compare the effectiveness of schema-based education and social problem solving training on social
competence of adolescents. The study population included all high school female students in the first course are studying in the
academic year 2015-2016 in the city of Arak. The multi-stage cluster sampling method was used. At least 50 people: 25 people
Schema-based training group and 25 were in the group of social problem solving training. Data were analyzed using
multivariate analysis of variance. The results showed that comparing schema-based education and treatment of problemsolving therapy improve the three components of social competence; cognitive skills, emotional skills, behavioral skills of
female students are effective. However, the impact and effectiveness of both treatment components motivational skills are
relatively equal and the difference between the two treatment groups was observed in terms of the effectiveness of social
competence motivational skills. Schema-based education and treatment of problem-solving therapy compared with the styles
on upgrading the components of identity; early, late and chaotic school students with low social competence are more
effective. However, in the field of advanced identity style impact and effectiveness of both treatment groups was relatively
equal and different both in terms of their effectiveness. Schema-based training has a significant and positive effect on social
competence of adolescents
Keywords: schemas-based education, social problem solving training, social competence, identity states, adolescents

1. Introduction
Along with the physical and mental development, family and community expect from the young rises so that they are due
to social life, part of his desire to limit and within the framework of social norms and grouped (Lee Tian, 2014). The study
of psychological problems in adolescence is very important social skills such as social competence as well as cases of
identity in adolescents are a very important feature. Identity in adolescence as well as physical growth, cognitive, social
and emotional crucial is important. One of the famous psychologists who called him the "identity" in adolescence is
associated with Ericsson. However, the quality and quantity of human experience, personality traits and environmental
changes, in the face of life's challenges leave a lasting mark and even the identity of adolescents as well. Special skills
gradually institutionalized, can occur in people who have accompanied him at odds stressful situations (Moos & Billing,
1990). Another important social skills that is very important in adolescence and maturity, social competence, so that as
one of the most important goals of education in family and school have always considered (Carl Haynes, 2012) in the
definition of social competence can be said, as the ability to understand others under a defined social interaction and
communication. Therefore, social competence is each individual interacts with others and their social environment (Anme
et al., 2014). Social competence, personal independence and social responsibility implement human performance ability.
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In other words, social competence, self-care ability, helping and caring for others (Abolghasemi, 2011). In many countries
in order to promote mental health and prevention of social problems in adolescence, training is effectiveness in running
schools. Yang (1998) with an emphasis on schemes stated that the scheme may be at a stage when inactive and then as
a result of a change in the type of inputs received from the environment, they gain energy and become active quickly.
This bias in our interpretation of events, and these biases in psychopathology for interpersonal misunderstandings,
distorted vision, false assumptions, unrealistic goals and expectations are expressed (Yang and Glohsky, 2002). Few
studies have shown that early maladaptive schemas between two variables in different areas and there is a significant
relationship between identity and states by early maladaptive schemas and identity styles are different that often arise in
the first years of life is predictable (Beyers W, Goossens L., 2009; Faber AJ, et al., 2013). It is known that early
maladaptive schemas that to reach the teenage years are stable at high levels in the formation of identity style are
effective. With that in mind, the schemas in childhood and family influence on the relationship between early maladaptive
schemas and identity to the identity and atmosphere of the system family, the school, parents and teachers how to
interact with children and adolescents affected, strategies to raise children and adolescents be effectively involved in the
formation of our identity (Ammani, 2013).
Other notable skills in the study are social problem solving skills. Problem solving is a critical skill for life in the
present day. In most communities, all believe that emphasis should be on improving problem-solving skills (Shahbazi and
Heidari, 2012).
Social problem solving skill that can be its effect in reducing these disorders considered (Bygam and Power, 2012).
This ability as an important mediator of depression and anxiety disorders is not known. Problem solving cognitive behavioral therapy a person or group trying to provide an effective solution to problems of everyday life. The problem
arises when a person has a purpose but no clear way to access it. Solution, the answer comes from the process of
problem solving that can be applied in particular situations is problematic (Marlow, 2011). Social problem solving is
structural unit and multidimensional and complex structures of different abilities (Dezoorila, 1990-2003). In the basic
model assumed of two independent components whose social problem solving orientation and problem solving skills is
formed which later became the problem solving (Byani et al., 2012). In general, studies on improving the effectiveness of
self, self-esteem, stress management, crisis of identity, motivation and depression in adolescents and adults
(Stephenson, 1995; Tellador, 2013 Taj Jawaheri, 2014). Behavioral skills are one way of dealing with the problem of
identity in this way the individual roles and various behavioral methods of training teaches these skills including the
conduct of problem-solving manner. The people have a better education, better replication occurs and people will be
more positive identity (Nasiri, 2011). Social problem solving skills in young people is one of their basic needs, for the
teens in your life you encounter various problems and issues, if you do not have the ability to solve problems may face
larger and more complex problems. Nezu cognitive-behavioral problem solving method 1996, during people strategies for
coping with difficult situations faced in life creating or discover known (quoted by Llobet, 2014). When people have the
opportunity and ability to deal with global issues and innovative solutions, which are primarily managed through a unity
orientation “stable identity”, are reached in the first place, or should have solved the problem and your problem (Nasiri,
2014). Various studies also show that life skills including cognitive skills, the adequacy of emotional, behavioral and
mental set of motivational skills to improve the social competence of the students. Social problem solving skills can
enhance the skills and thus improve the quality of life of students is effective (Kazemi et al., 2011). Compare proprietary
research conducted in the field of education based on two variables Schema and social problem solving, social
competence and identity of adolescents is very limited cases considering the above, the aim of this study was to compare
the effects of the scheme education and training, social problem solving, social competence and states the identity of
adolescents. Also according to research theoretical framework discussed and considered the following assumptions:
2. The Main Hypotheses
1. There is a significant difference between the effectiveness of Schema-based education and, social problem
solving training on social competence in adolescents.
2. There is a significant difference between the effectiveness of Schema-based education and, social problem
solving training n scenarios identity of adolescents.
3. Sub-Hypotheses
1. Schema-based education has a significant impact on adolescent social competence.
2. The social problem solving has significant effect on adolescent social competence.
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3. Schema-based education has a significant effect on adolescent identity scenarios.
4. Social problem solving has significant effect on adolescent identity states.
4. Method
This study aimed to compare the effectiveness of schema-based education and social problem solving training on social
competence and states the identity of the adolescents in the academic year 2016-2015 was conducted. The population in
this study included all high school female students in the first course in the academic year are studying in 2016- 2015 in
Arak city. Initial investigation showed the population of 10928 people. The multi-stage cluster sampling method was used
which means two high schools the in city of Arak were randomly selected and then the first round of classes in each
school, two classes were randomly selected. Then in each school, one class to another class Test 1 and Test 2 was
considered. The class of 25 students per school students in the experimental group 1 (with training based on schemas)
and 25 patients in the experimental group 2 (with social problem solving training) in total, 50 members constitute the
study sample. The groups responded to the study questionnaire. Data using multivariate analysis of covariance were
analyzed using SPSS software.
5. Research Tool
Social competence: Social competence in the study by the Social Competence scale (1990) will be evaluated. KARAMI
and Prendin in finding that it was the norm for internal consistency, Cronbach's is 88%. The social competence
questionnaire on 4 factors, cognitive, emotional, behavioral and motivational measures. The questionnaire has 34
questions devoted to behavioral skills, motivation and expectations mental set 7 questions, 3 questions 3 questions
cognitive skills and emotional measures would suffice. In order to estimate the scale of Cronbach's alpha reliability
coefficient of correlation coefficient between the two (retest) used and to assess the internal consistency using
Cronbach's alpha scale and subscale is used. Social competence questionnaire alpha coefficient obtained after the
removal of items and had low correlation with the total score alpha is equal to 0.884. This shows that the questionnaire
has acceptable internal consistency coefficient, this questionnaire also in terms of content validity were examined
according to theoretical and backed by Felner, in the view of experts in psychology and psychometric validity was
confirmed and its logic.
Styles Identity: Identity styles in this study by Bennion and Adams identity status questionnaire (1998) are
evaluated.
4 Questionnaire subscales advanced identity, the identity of late, premature identity, the identity is disturbed.
Cronbach's alpha for internal consistency of the questionnaire is 75%. In the open test 93% in half is the 68%
6. Method of Implementation of Research and Two Intervention Methods
One of the training interventions methods, education, Drozila & Gold Fried does social problem solving, in this model,
there are two relatively independent and public components: orientation toward problem solving skills.
The objectives of this model are:
- One cannot identify your issues.
- Help the person who cannot use regular method to overcome everyday problems and current.
- The person helped to identify the resources that are at its disposal and use them to solve their problems, take
advantage.
- Sense of control over the situation
- Enrich the individual in solving problems they will face in the future
Six step model: general orientation, define and formulate the problem, producing innovative solutions, decision
making, implementation and verification solutions (Zoorila and Sheidi, 1991). It is expected due to other background
research for this model to be taught during the seventh session (Ahadi et al., 2009, Bahram Giri et al 2001, Shahbazi et
al., 2012). Another intervention courses, training schemes centered. As mentioned in Methods in parallel to another 25member group is oriented training scheme. (Protocols of these classes is provided in Appendix), according to Yang
(1991), some people due to children's negative experiences, form the basic schema incompatibility that way of thinking,
feeling and behavior and social relations, and sincerely and other aspects of their lives will affect next. Young believes
that Schema because of unfulfilled basic emotional needs arise childhood, these needs include secure attachment to
others, self-sufficiency and identity, freedom of expression needs and emotions in a healthy, self-motivation realistic limits
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and restraint (Yang et al., Translated by Hamid Pour and Anduze, 1386).
According to child development schemes need answers to the five areas of cuts and rejection, impaired
autonomy and performance, orientation vigilant too and inhibition are divided, each consisting of several schemas
(Young, translation Sahebi and Hamid Pour, 1997). When needs are not satisfied by a particular schema may be
created impact on relations (Young and Glosko, 1997). In this study, we try to teach some of the schema schema-driven
prime of youth to review and correct. Given that the schema-based training protocols based on research objectives
determined by the investigator and according to the same research-based scheme is expected to around 7 sessions.
7. Findings
Since the objective of this study was to compare groups schemas and problem-solving research in pre- treatment and
after the test and identity styles and social competence are more than one in scale; therefore, to analyze data from
multivariate analysis of covariance was used. It should be noted that before performing multivariate analysis of
covariance assess the assumptions of normality, homogeneity of variances were considered data. As well as to the
effectiveness of problem solving therapy and schema therapy in both pre-test and post-test, paired t-test was used.
First hypothesis: there are significant differences between the effectiveness of schema-based education and social
problem solving training on social competence in adolescents.
Table 1. Results of multivariate tests to check the problem and schema therapy treatment group differences in social
competence
șP2
0.42
0.42
0.42
0.42

sig
0.001
0.001
0.001
0.001

Df2
41
41
41
41

df1
4
4
4
4

F
7.52
7.52
7.52
7.52

Value
0.42
0.57
0.73
0.73

Variable
Pillais Trace
Lambda Vyklz
Hotelling effect
Bighest root

Source
Group

The results presented in Table 1 show that the effect of group (Ș2=0.42, 0.001> P, F=7.52 , T=0.73) is significant. In other
words, the profile of schema therapy and problem solving therapy groups and the average pretest and then test the social
competence variable, there were significant differences in levels of less than 0.05.
Table 2. Analysis of variance test results between subjects for social competence
șP2
0.15
0.10
0.30
0.06

sig
0.007
0.03
0.001
0.08

F
7.88
4.90
19.25
3.11

MS
70.51
25.05
107.88
22.14

df
1
1
1
1

SS
70.51
25.05
107.88
22.14

Variable
Cognitive skills
Emotional skills
Behavioral skills
Motivational skills

Source
Group

Results Table 2 shows the average social competence and problem-solving schema between the two treatment groups in
the three components of social competence, cognitive skills (F=7.88; 0.001> P), emotional skills (F=4.90; 0.03> P) and
behavioral skills (F=19.25; 0.001> P) there is a significant difference between the two treatment groups in mean score of
problem-solving and schemas. So that female students at post-test in terms of group therapy and cognitive schemas,
behavioral, emotional and social competence in a better and more desirable than female students with problem solving
therapy. However, in terms of social competence components motivational skills (F=3.11; 0.08> P) significant difference
between the two groups of students schemas and problem-solving therapy was not observed. So we can say that
schema-based education and treatment of problem-solving therapy compared with three components in promoting social
competence; cognitive skills, emotional skills, behavioral skills of female students is effective. However, the impact and
effectiveness of motivational skills component doses of both treatments was relatively the same and the difference
between the two treatment groups was observed in terms of the effectiveness of social competence motivational skills.
The second major hypothesis: there is a significant difference between the effectiveness of Schema-based
education and training, social problem solving scenarios identity of teenagers.
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Table 3. Results of multivariate analysis to examine the differences in problem solving therapy group and schema
therapy in styles of identity
șP2
0.53
0.53
0.53
0.53

sig
0.001
0.001
0.001
0.001

Df2
41
41
41
41

df1
4
4
4
4

F
11.62
11.62
11.62
11.62

Value
0.53
0.46
1.13
1.13

Variable
Pillais Trace
Lambda Vyklz
Hotelling effect
Bighest root

Source
Group

The results presented in Table 3 show that the effect of group ( Ș2=0.53, 0.001> P, F=11.62, T=1.13) is significant. In
other words, the profile of schema therapy and problem solving therapy groups and the average of test and post-test in
the identity of variable styles there are significant differences in levels of less than 0.05.
Table 4. Test results between subjects analysis of variance for identity style
șP2
0.06
0.18
0.09
0.38

sig
0.60
0.003
0.03
0.001

F
0.26
9.99
4.74
27.76

MS
9.66
169.32
158.36
72.03

df
1
1
1
1

SS
9.66
169.32
158.36
72.03

Variable
Advanced Identity
Early identity
Late identity
Confused identity

Source
Group

Results Table 4 shows the mean between the two treatment groups in solving the problem of identity styles and identity
schemas in three styles; early (F=9.99 F; 0.003> P), late (F=4.74; 0.03> P) and agitated (F=27.76; 0.001> P) significant
difference between problem-solving schema in grades two treatment groups. So that female students have lower social
competence in the post-test schema therapy early identity in terms of style, and agitated in a better position and better
late than female students with problem solving therapy group with low social competence. However, for advanced identity
style (F=26; 0.60> P) significant difference between the two treatment groups and problem-solving schema-school
students with low social competence was not significant. It can be said that compared to treatment schema-based
education and treatment of problem-solving styles on upgrading the components of identity; early, late and chaotic school
students with low social competence is more effective. But in the field of advanced identity style impact and effectiveness
of both treatment groups was relatively equal and differ both in terms of their effectiveness.
First hypothesis: schemas-based education has a significant effect on adolescent social competence.
To address this hypothesis, we used paired t-test or affiliates.
Table 5. The results of t-test and pre-test and post-test compare the scores of social competence for schema therapy
group
sig
0.001
0.001
0.001
0.001

df
24
24
24
24

t
12.6215.4836.3735.10-

Differences between the means
16.4417.9218.4223.36-

Variable
Cognitive skills
Emotional skills
Behavioral skills
Motivational skills

According to Table 5 paired t test results showed that there is a significant difference between the average post-test and
pre-test, school girls group schema therapy in terms of components and the subscales of social competence, cognitive
skills (0.001> P), emotional skills (0.001> P), behavioral skills (0.001> P) and motivational skills (0.001> P). So that
grades student girls schema therapy group were significantly higher than their pre-test scores are different, thus the first
hypothesis of this study is approved and accepted, and we can say that, Schema-based education has a significant
positive effect on adolescent social competence.
The second sub-hypothesis: social problem solving significant effect on adolescent social competence.
To address this hypothesis, we used paired t-test or affiliates.
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Table 6. - t-test and pre-test and post-test to compare the scores of social competence for problem solving therapy
sig
0.001
0.001
0.001
0.001

df
24
24
24
24

t
24.0635.3627.9339.43-

Differences between the means
19.0021.8022.7223.72-

Variable
Cognitive skills
Emotional skills
Behavioral skills
Motivational skills

According Table 6 paired t test results showed that there are significant differences between the average post-test and
pre-test school students in problem solving therapy group in terms of components and sub-scale social competence,
cognitive skills (0.001> P), emotional skills (0.001> P), behavioral skills (0.001> P) and motivational skills (0.001> P). So
that grades school students in problem solving therapy group were significantly higher than pretest scores between them,
so the second hypothesis of this study is approved and accepted, and we can say that, problem-solving education on
adolescent social competence has a significant positive effect.
The third sub-hypothesis: identity-based training schemes teens significant effect on moods.
To address this hypothesis, we used paired t-test or affiliates.
Table 7. Results of t-test and pre-test and post-test to compare scores for identity states Schema Therapy
sig
0.001
0.001
0.001
0.001

df
24
24
24
24

t
17.6710.40
8.54
9.44

Differences between the means
24.7213.52
20.28
13.84

Variable
Advanced Identity
Early identity
Late identity
Confused identity

According to Table 7, paired t test results showed that there is a significant difference between the average post-test and
pre-test, school girls style identity group schema in therapy advanced (0.001> P), early (0.001> P), late (0.001> P) and
motivational (0.001> P). So that grades student girls schema therapy group were significantly higher than their pre-test
scores are different, the third hypothesis of this study was approved and adopted and it can be said that the training
scheme based on moods and styles adolescent identity is a significant positive effect.
The fourth sub-hypothesis: problem-based learning has a significant effect on adolescent identity scenarios.
To address this hypothesis, we used paired t-test or affiliates.
Table 8. The results of t-test and pre-test and post-test to compare scores for group problem-solving scenarios identity
sig
0.001
0.001
0.001
0.001

df
24
24
24
24

t
20.9217.05
9.16
10.95

Differences between the means
26.3616.20
23.92
16.16

Variable
Advanced Identity
Early identity
Late identity
Confused identity

According to Table 8 paired t test results showed that there is a significant difference between the average post-test and
pre-test, school girls group problem-solving identity in terms of style; advanced (0.001> P), early (0.001> P), late (0.001>
P) and motivational (0.001> P). So that schoolgirls group problem-solving post-test scores were significantly higher than
their pre-test scores are different, the fourth sub-hypothesis of this study is approved and accepted and we can say that,
problem-based education has a significant positive effect on adolescent identity moods and styles.
8. Discussion and Conclusion
Emotional and social motivation and identity scenarios provide students with appropriate teaching strategies, these
students will be unable to prevent and provides practical strategies to educators.
Cognitive skills, emotional skills, behavioral skills of female students are effective. But the impact and effectiveness
of both treatment components motivational skills are relatively equal and the difference between the two treatment groups
was observed in terms of the effectiveness of social competence motivational skills. The results showed that schemabased education and intervention has been more successful because of it, schema-based education was more effective
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measures against social acquire problem-based learning. Schema effect on the components of social competencebased skills training such as cognitive, behavioral, and emotional and motivational researches have been studied. Pajars
and Shank studies (2015), Pooirazli (2013), Whitelife, Smith kron (2000) and Marsh (1990) the effect of attitude or
relationship-based training schemes have been confirmed. Frey (2015) in their study indicated that if a person's
emotional skills and emotional control your emotional connection fails, social adaptation stage he is in trouble and the
persistent negative consequences and one in particular in terms of independence, socialize with peers and solve efficient
manufacturer of various subjects are in trouble. Nabors, Reynold and West (2010) on schema-based skills training on
reducing aggression, depression, increased confidence, increased social competence and responsibility of students
achieved positive results. Swanson and Malone (1992) social competence of students with learning disabilities and metaanalysis examined the ordinary. The results showed that students with learning disabilities in social problem solving skills
of 79 percent of students are weaker than normal. Many studies about the effectiveness of Schema-based skills training
on various aspects of social skills and overall social competence, and in most cases the effects of this training on
behavioral skills and emotional and motivation, separately investigated and few studies have compared the effectiveness
of Schema-based skills against social problem solving skills has been on the components of social competence. So it
can be said in explaining the hypothesis that cognitive schema-oriented strategies in this study were trained.
Help people to be able to question the schemas, sound healthy to bring his mind, thus enabling their healthy
mentality. The results of this hypothesis by finding boasts Wiley (2010), Hallam et al. (2012), Swanson and Malone
(1992), Nabors, Reynold and West (2010), Frey (2015), Pajars and Shank (2015), Pooirazli (2013), Whitelife, Smith
kronor (2000) and Marsh (1990) is consistent. As the results showed, compared with the treatment schema-based
education and treatment of problem-solving styles in upgrading the components of identity early, late and chaotic school
students with low social competence is more effective. However, in the field of advanced identity style had no effect and
efficacy of both treatment groups was relatively equal and differ both in terms of their effectiveness.
Yang early maladaptive schemas is to be believed (1990), early maladaptive schema structures deep
understanding of beliefs about the "identity" and "self" are organizations schema of reality as a result of empirical
experience of the environment grow. Including conceptual approach and philosophy adopted in the development of
therapeutic schema model with many models such as the approach to the field of pathology and psychotherapy, cognitive
- behavioral, constructivism, fluid dynamics, object relations and gestalt overlap. Although some aspects of schema
therapy overlap with these models are, however, important differences with them. However, schema theory contains
concepts that are introduced in many schools of psychology, but none of these schools with schema therapy does not
completely overlap. The results of this hypothesis with the findings of Darko Malkolom (2008), Samavi and Sajjadi (2011),
Willy Bold (2010), Hallam et al (2012) are consistent.
As the results became clear, Schema-based education on adolescent social competence subscales (cognitive
skills, emotional skills, behavioral skills and motivational skills) affect and this hypothesis is approved and accepted and
we can say that, schema-based education has a significant positive effect on adolescent social competence. Schema
effect on the components of social competence-based skills training such as cognitive skills, behavioral, emotional and
motivational researches has been studied.
The results obtained in this study are consistent with most research. Studies Pajars and Shank (2015), Poeerazly
(2013), Whitelife, Smith Kronor (2000) and Marsh (1990) the effect of attitude or relationship-based training schemes
have been confirmed. Frey (2015) in their study indicated that if a person's emotional skills and emotional control your
emotional connection fails, social adaptation stage he is in trouble and the persistent negative consequences and one in
particular in terms of independence, socialize with peers and solve efficient manufacturer of various subjects are in
trouble. In explaining these results, we can say schema-based education and intervention will be successful because of it
this way, schema-focused cognitive strategies to help people to be able to question the schemas, create a healthy voice
in his mind, thus enabling their healthy mentality and to improve attitudes, improved relationships and thus enhance their
competence and adequacy, particularly social competence. As the results became clear, social problem solving training
has a significant positive effect on adolescent social competence. Social skills are especially targeted problem solving
skill set of behaviors, connected, fit the situation, learn, and are under the control. Problem-solving skills makes people
socially can alter behavior to suit conditions and overcome difficulties (Mohammadi Rad et al., 1387). This skill is very
important, especially in cognitive control skills. Therefore, the person who is socially shortage of skills, they may not learn
the main element of social skills but the thought processes do not have to use these elements (Bijstra et al.,
2014). Therefore, the results obtained in this study cannot be explained in this way is that, problem-solving skills, logical
thinking process that helps people so when faced with problems, several solutions search and then select the best
solution this effect was especially important during adolescence. These skills and apply it in practice teenage life,
resulting in improved social interactions and be their competence and social competence.
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The results of this hypothesis with the findings of Frey (2015), Bijstra et al (2014), Poeerazly (2013), Whitelife,
Smith kronor (2000) and Marsh (1990) is consistent. As the results became clear, the state-based training scheme and
identity styles girls have a positive and significant effect. To explain these results it can be successful in the role of
individual identity formation in adolescents based on correct social experiences of dealing insisted. Teenagers need to
recognize and separate from others until their mental balance is set, but if the frustration and uncertainty in the ages to be
replaced and instead the contact with people, instead of moving into recession reclusive teenager and grace to achieve
abnormal and confused identity (Clark, 1992; Hosseini-Nasab, et al., 2009). In other words, identity in adolescence as
well as physical growth, cognitive, social and emotional and given that the scheme as a part of the organization is
essential to understand the experiences of one's life and it looks and schemes are formed mainly as a result of the
experiences of sensitive. The core of the personality and interpersonal relationships and identity through schemes and it
can affect moods. Result of this hypothesis with the findings of Clark (1992), Hosseini-Nasab et al (2009), Samavi and
Sajjad (2011), Hallam et al. (2012). As the match results it was recognized that social problem-solving skills training on
identity styles, advanced, early, late and motivational impact. To explain these results we can say that identification of an
inner self, including their construction, the system of beliefs, desires, ideas, skills and history of separation. The main task
of identity formation begins in high school and continued through college-age seriously. Unlike the clutter structure
(deconstruction) that people experience in early adolescence, high school students are more likely to forgive or
restructure they restructure their identity, while people in early adolescence childish notions of overwhelm, kids in high
school are often a sense of cohesion or reorganize themselves physically, sexual feelings, assessment of current and
expected capabilities and roles are trying. Ourlofski et al (1973), Marcia (1976), Ashmn (2004) Krueger And Green
(2008), Krosty et al (2014) in their study that found similar results to this study. It seems life skills-based education as
social problem-solving skills during the teen sitting greatest effect on the identity of the juvenile, other times. If the study
also showed that problem-based learning, the identity of all the states in adolescents is a significant positive effect.
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